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Presenter
Presentation Notes
	Good morning everyone. My name is Gloria Herrera. Today I will be presenting my summer research entitled Cultural factors influencing the academic achievement gap between Hispanic and Non-Hispanic students.
	This research literature review under the guidance of my mentor Dr. Patricia Kyle, Professor in the Psychology department here at Southern Oregon University.



Overview

 Academic achievement gap
 Importance of this research
 Factors influencing the gap
 Suggestions for future research
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	I will start by giving you an overview of my presentation. First, I will talk about the academic achievement gap; what it is and its implications. I will explain the importance of this research and follow with the factors that influencing the academic achievement gap. Then I will talk about some areas for future research.



Academic Achievement Gap
Educational Attainment by  Hispanic 
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The academic achievement gap refers to the difference in academic success, high school and college completion rates, between Whites (non-Hispanic) and minorities. For the purpose of this research we will be focusing on the differences of academic achievement between Non-Hispanic and the minority group of Hispanics, specifically.

As you can see in this chart taken from the U.S. Census Bureau, in 2006 the percentage of Hispanics with less than a high school education was 40.7%, compared to 14.5% of the U.S. population as a whole. 

The percentage of Hispanics who went to college and earned a degree was 12.4% compared to 28% of the whole U.S. population.
If this trend were to continue, nearly one eighth of the population would have less than a high school education. Without a high school diploma, the jobs and income one can hold is very limited.
The Census Bureau reported that in 2006, Hispanics made up 14.7% of the U.S. population. This number is expected to grow to 24.4% by the year 2050 (nearly one fourth of the U.S. population). 





Percent of the Population Below the 
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This chart, also from the U.S. Census Bureau 2005, shows that the percentage of Hispanics living below the poverty level is higher than national percentages in every age category.

Research shows that low income is correlated with low levels of academic achievement (Ong et al,2006). 



Importance of Research

 Equal opportunity
education 

 Education  =  
social mobility

Image source: http://hispanic.cc/hispanic_or_latino.html; 
retrieved 08/11/09
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	Hispanics are one of the largest and fastest growing populations in the United States. This population is largely uneducated and living in poverty. Low income levels make it difficult for students to complete high school and much more difficult to attend and graduate from college. Without even a basic education, however, well paying work is also difficult to find. Education is needed for more Hispanics to attain social class mobility and break out of poverty.
	
	



Cultural factors

 Family
Castellanos & Gloria (2007)
 Interdependence
 support
 belonging
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	There are other factors besides income level that can influence the academic achievement of Hispanic students. Family, for example, is a very important aspect of Hispanic life. Family ties are strong and provide a network of support for individuals. Being part of a family means that you will be surrounded by people who will take care of you. In return you have a responsibility to them. This creates feelings of interdependence where every member of the family depends on  one another on a daily basis.
	Researchers Castellanos & Gloria (2007), stress that providing a feel of family in an academic setting involving: support and interdependence would create feelings of school belonging for Hispanic students.	





Cultural factors 

Ethnic Identity
Ong et al. (2006)
 Exploration
 Commitment

Orientations:
 Cuellar et al.(1995)

 Mexican-oriented vs
Anglo-oriented

 Rivas-Drake & 
Mooney (2009)
 Assimilators
 Adaptors
 Resistors

Presenter
Presentation Notes
	Another important cultural factor is Ethnic identity, which refers to the exploration of and commitment to one’s ethnic group (Ong et. al, 2006). Studies found that some Hispanics are more Anglo-oriented or inclined to adopt to Anglo culture than others (Cuellar et al, 1995). In a study by McHale et al. (2009) those who were more “Anglo-oriented” were more likely to participate in structured extra-curricular activities such as sports or religion. They were also found to be of higher socioeconomic status. Those who were more “Mexican-oriented” were found to spend more time watching television, this particular finding was true regardless of socioeconomic status. They were also found to be spending more time in unstructured activities, or “hanging out”, this activity was correlated with depressive symptoms and risky behaviors. 
	Researchers Rivas-Drake and Mooney (2009), suggested three ethnic identity orientations: Assimilators, Resistors and Adaptors.
Assimilators identify the least with their ethnic group seeing little difference between themselves and Anglos and believe they have similar opportunities. Resistors identify strongest with their ethnic group and believe they have little to no opportunities. Adaptors feelings of similarity and opportunities are mixed.

In regards to education, the study by McHale et al 2009 suggests that parental attitudes about education influenced the amount of time youths spent studying and was more influential than orientation or socioeconomic status.



Cultural factors

Language

 English Language Learners
 Depth and Breadth (Schoonen & Verhallen, 2009).

 Learning new vocabulary
 Exposure and Relevance (Carlo et al., 2004).
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Language also plays an influential role in the learning abilities of Hispanic students. For many, English is their second language. It is important for students to understand the English language in order for them to perform well in school. Not having a clear understanding of the language in which material is being taught, leaves English Language Learners (ELLs) at a disadvantage. For ELLs to reap the benefits of academics they must first be able to understand the material being presented.
	 Researchers found that language is learned and expanded through exposure (Carlo et al.,2004). ELLs reading and comprehension skills improved when they were exposed to new vocabulary words in ways relevant to their experience (as related to immigration) and were told the meanings of the words in Spanish as well.




Other factors

 Stereotypes
Cohen et al. (2006)
 Stereotype threat
 Collective Threat

 Expectancies
 Teacher
expectancies
 Personal 
expectancies

image source: http://3.bp.blogspot.com/_8Z5Q7nkW8LU/Sea9gPIcjI/AAAAAAAAI8E/DMQa1c45Ob4/s320/Stereotype_1.jpg; 
retrieved 08/11/09
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	Stereotypes and expectancies of others as well as our personal expectancies, regarding performance have an effect on academic achievement. Hispanics are constantly exposed to negative stereotypes about their ethnic group. This can lead to Stereotype threat and Collective threat (Cohen et al., 2006) which both have negative influences on academic performance. Stereotype threat is the fear that one has of confirming a negative stereotype about one’s ethnic group. Collective threat is being concerned that others will confirm stereotypes about their group.
 	These stereotypes also have the affect the ideas one has of themselves and that which others have of them. Most people know that stereotypes are misleading, yet they constantly fall into using them. Stereotypes allow us to make decisions more quickly based on limited information. This is useful for efficiency, however, can have negative effects for those who are being negatively stereotyped. 
	If teachers do not consciously avoid stereotyping, they may find themselves developing expectations of students’ abilities that is based on stereotypes. Students’ themselves may have lower expectations of themselves and of others in their ethnic group based on stereotypes. While the expectations of others have an influence on a students’ academic performance, the student’s expectations of their own performance are the most influential. Researchers found that participants who had low expectations performed worse, even if they felt that others expected them to succeed, than those who had higher expectations (Cohen et al, 2006).
	



Negative effects

 Internalization and avoidance goals
Cole et al. (2007)

 Anxiety 
 Depression
 Dropping out of school
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	The previously identified factors, stereotypes and expectancies, do not have strong influences on academic achievement unless the student has internalized these messages. If the student believes the negative stereotypes then they may begin to use avoidance goals to distance themselves from these negative situations (Cole et al., 2007). In order not to be in the situation where they may confirm a stereotype, a student may choose to avoid the situation all together. 
	Researchers found that minority students who experienced stereotype threat experience more depression and anxiety as the school year progresses than do their Caucasian peers.



Moderating effects, Ong et al. 
2006 Parental support
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As shown in this graph (Ong et al.,2006), family support is positively correlated with GPA. In Ong’s study it was found that strong family support toward academics, in relation with socioeconomic status, improved a student’s performance. 



Moderating effects, Ong et al. 
2006 Ethnic Identity
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A strong ethnic identity was also positively correlated with GPA. 

The findings of the Ong et al study, were that ethnic identity and strong family support were of particular importance to students of low socioeconomic status. That is, those students of lower socioeconomic status were better able to cope with the stresses of school if they had strong ethnic identity and family support.



Promoting School Belonging

 Relevant education
 Cammarota (2007) and SJEP
curriculum
 Carlo et al (2004) vocabulary 
intervention

 Supportive environment
 Serra-Hagedorn et al (2006),
Latino representation in education.
 Castellanos & Gloria (2007), 
Mentorship and peer relations

Image source: http://www.neighb.org/files/neighb/images/college%20access%20girl.jpg
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In studies  (Carlo et al., 2004, Cammarota, 2007) creating a curriculum that was relevant to Hispanic students yielded positive results in their academic achievement. Through a relevant curriculum and through working in groups students began to develop a sense of belonging in academics. Students in Cammarota’s program learned research skills and many of these formerly “at risk” students went on to college.

Implementing similar strategies, can help school systems with the retention of Hispanic students.



Future Studies

“By building family-like systems, Latina/o students can garner and maintain 
their academic momentum” (Castellanos & Gloria, 2007).

Early intervention
 Language development
 Relevant curriculum
 Creating familial/friendly atmosphere
 Group work
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 	Socioeconomic factors such as income and parental education level are indicators of students who may have a difficulty school. Lack of family support and an ethnic identity that rejects academics are detrimental to a Hispanic students’ academic success. However, with adequate family and peer support and development of a strong ethnic identity that includes academics, obstacles can be overcome (Ong et al, 2006).
	Future studies should explore if Hispanic students are more successful in classes that are more group work and discussion oriented as opposed to classes that are mostly lecture.



Questions?



Thank You
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